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Abstract 
The paper discusses students’ self-evaluation and peer evaluation between the same students, future primary school teachers, who 
will have the practice classes and will teach both Serbian language (their mother tongue) in one side, and the English language 
(foreign language to these students) on the other side. The comparison of these two teaching processes will be made through the 
research process which aim is to investigate the impact of self-evaluation training on student achievement. One of the 
possibilities is to reflect analytically on the process of students’ teaching during their practice classes.  
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1. Introduction 
In the last decade, almost every European country started to take into consideration the teachers’ role, their 
position in the society, and the process of educating future teachers. In that sense, Zeichner (1993) offers the model 
of the critical research which means that the teacher is no longer an educator who is to adapt to the existing teaching 
practice but the teacher who is able to change and improve his/her own teaching practice. As one of the strategically 
set goals, we may point out to the one that is very important and that is to educate students-future teachers who are 
capable to self-evaluate their teaching practice and to reflect the teaching outcomes. 
Teaching experience plays a productive role in teacher professional development, so it is necessary to examine 
such experience systematically (Cullen, 1991). One of the possibilities is to reflect analytically on the process of 
teaching. In a sense, reflection has the power to help the teacher connect experience and theoretical knowledge and 
to use each area of expertise more efficiently (Knezevic & Scholl, 1996). Teachers make decisions on their own 
while they teach. Therefore, reflection is an important ‘tool’ to articulate how we know what we do when we teach 
(ibid.). For this reason, micro-teaching is an opportunity to link theory and practice, critically evaluate one’s 
teaching skills and to discuss alternative approaches and solutions for the specific teaching context with peer 
colleagues. This report will focus, firstly, on the micro-teaching process in which students discuss self-evaluation 
and peer evaluation between them. These students are future primary school teachers, who have the practice classes 
and teach both Serbian language (their mother tongue) in one side, and the English language (foreign language to 
these students) on the other side Secondly, this report will consider giving feedback to others, self-evaluation and 
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reflection in peer-teaching process. Finally, in this paper the authors will outline broader implications of the research 
in order to show in what way students’ practice classes of Serbian language and these competences correlate and 
help them to be successful in teaching the foreign language to young learners.  
The aim of this paper is to evaluate peer micro-teaching process with a focus on teacher-student and student-
student interaction in university teaching context (Faculty of Education in Jagodina).  
2.  Background to the peer micro-teaching process 
According to Cohen (1998), peer micro-teaching process is an opportunity for reflection and at the same time 
target/mother tongue language practice. Further, Ramani (1987) points out that one of the merits of micro-teaching 
sessions is that it moves from practice to theory. That is, the trainees conduct a lesson and then evaluate it from the 
theoretical point of view either by using video, on-line feedback or face-to-face feedback.  
Video can be played and replayed as often as necessary and in that way it can help trainee teachers to discover 
even small details about the particular lesson (ibid.). On the other hand, Ho (1995) clams that teacher trainees who 
have recorded their class sessions, seldom have time to go back to review these records after they have made them. 
Hence, while video records are effective ways to help teachers reflect, they are also time consuming because these 
reflections have to end up in a report of some sort – one more task for the micro-teacher (Ho, 1995). Cullen (1991) 
does not take into account negative aspects of video recordings and states that the main purpose of using classroom 
video recordings in training is to inspire greater self-awareness among trainees, so that they can reflect and evaluate 
their teaching more objectively. Therefore, combining video records and online feedback with face-to-face feedback 
may be an efficient mean of sharing reflections with peer colleagues.  
In terms of peer response, Hansen and Liu (2005, p. 31) define it as the “use of learners as sources of information” 
in such a way that “learners assume roles and responsibilities normally taken on by a formally trained teacher”. Peer 
response may be conducted by means of online or face-to-face feedback. According to DiGiovani and Nagaswami’s 
research (2001) students felt more comfortable in online peer review and they found it more interesting while in 
terms of face-to-face feedback students pointed out that they received more useful information and that they 
preferred to give feedback in this way. For this reason, the authors will focus in this paper on face-to-face feedback. 
Thus, both online and face-to-face feedbacks provide possibilities of a valuable group work which gives an 
opportunity for negotiation of meaning (e.g. in Nunan, 1989). 
Nevertheless, “many trainers have expressed skepticism about the effectiveness of microteaching because the skills 
practiced cannot be satisfactorily isolated from a real language learning context” (Cripwell & Geddes, 1982, p. 235). 
Another possible problem in peer review might be that students in some situations may feel uncomfortable in giving 
feedback to others. For example, some students tended to withhold critical comments. Perhaps, the reason for 
withholding comments may be that not many students have strategy training knowledge in order to provide each 
other with useful suggestions (Cohen, 1998).  Furthermore, while Assinder (1991) states that peer teaching led to a 
greater motivation, sense of progress and self-esteem, Sprat and Leung (2000, p. 224) argue that “peer teaching is 
not sufficient in itself to produce these effects”. They suggest that peer teaching needs good preparation, discussion 
with students and guidelines by the teacher. Therefore, in the same manner, Rollinson (2005) states that only if the 
class is adequately set-up and trained for the micro-teaching process, the benefits of the peer feedback activity may 
be fully realized. Therefore, the authors believe that the research they have conducted may improve and give ideas 
of how to prepare students better for their future teaching occasions in the primary school and how they can benefit 
from the self-evaluation process.  
In spite of the limitations of the peer micro-teaching process there may be some positive applications within the 
foreign language teaching context. For example, peer feedback might provide trainees with some novel ideas by 
sharing responsibilities with colleagues of the same status (Vacilotto & Cummings, 2007). Further, according to 
Edge (1984) one of the benefits of micro-teaching is that even a short period of teaching can motivate useful 
discussion among participants. Hence, he adds that in micro-teaching sessions trainees are able to experience the 
techniques being used from a learner’s point of view which is also valuable experience.  
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In terms of our teaching context (fourth year BA students of the Faculty of Education in Jagodina, future primary 
class teachers), the process of peer micro-teaching has provided an opportunity for the participants to be teachers 
and learners at the same time. Each participant was, at some stage, “materials writer, problem solver, expert, 
technician and evaluator. This multiplicity of roles further increased the self-confidence and respect for peers” 
(Assinder, 1991, p. 226).  
3.  Teaching the mother tongue (Serbian) in form of the practice classes 
The purpose of the practical classes of the Serbian language in schools is to enable students (future primary 
teachers) to teach the Serbian language to young learners in the Primary school from age 7 to 11. This implies that 
students, after graduating from the faculty of Education in Jagodina, should be able to modernize the traditional 
model of teaching the mother tongue, to systematically plan, organize and realize the classes of the Serbian language 
and literature. Having the practical classes, students are in the position to revise the theoretical knowledge in the 
concrete classroom situations and to integrate the theoretical principles with the practice (Cirkovic-Miladinovic, 
2010). The theoretical knowledge students have gained through the first three academic years of studying is now in 
the final year put into action in the form of practice classes. At this point, students are able to prepare, organize and 
evaluate the class as well as to discuss their own teaching experience with their peers and the university teacher 
(mentor). Revising the concrete teaching situations, students, discussing it with their mentor, gain didactical and 
methodological competences which mean that students are now in the position to observe each other’s classes and to 
state their observations during the class of the analysis that is organized after a student performs the Serbian 
language class. The class of the analysis is organized in that way that the student who has just performed the class 
states his/her impressions of a class giving the justification of the actions he/she performed. The student’s analysis 
should include the comments of the purposefulness of the teaching methods, teaching forms, teaching materials and 
the teaching means that were used during that class, as well as what was the successfulness of the teacher-pupil 
communication. Unfortunately, many students are able only to talk about their feelings of the performed class (like: 
I am satisfied of the performed class, I am not satisfied of the performed class, I could it better, etc.) but they are not 
able to tell what exactly good or bad side of that class was. In other words, students are not able to critically self-
evaluate and reflect their own teaching performance. Sometimes, students avoid giving honest evaluation of their 
peer’s class but we would say that more often students tend to praise their peer’s class and to give very positive 
comments. This is a good aspect because students are being encouraged by their peers and because of that they are 
eager to prepare their next class. The discussion ends with the mentor’s final evaluation which should be concrete 
and above all useful in terms of giving students exact suggestion for improving their teaching practice.  
Our experience shows that the most problematic part of the students’ practical classes is the self-evaluation, that 
is to say, creating the objective and clear picture of the one’s abilities to perform the class successfully. The same 
experience is presented in some similar studies that showed that novice class teachers do have the theoretical 
knowledge but that their communicative as well as their emotional competences are not developed properly 
(Kyriacou, 2001).  The self-confidence and self-belief are the two very important components that are based upon 
the proper self-evaluation process and reflection.  
In order to help our students to self-evaluate and reflect their teaching practice, we have came upon the list of 
questions that will assist our students to better prepare, manage and evaluate their both the mother tongue and the 
English language practical classes. The list is the result of the research we conducted with students of the Faculty of 
Education in Jagodina in form of the focus group discussion. The research rationale will be presented below in this 
paper. 
4. The English language module rationale 
Since the 2003/2004 school year, the English language has been introduced to schools in Serbia as an obligatory 
academic subject from the first grade. However, the need for the English language teachers became greater than 
expected from that moment onwards. For that reason, the Ministry of Education in Serbia has brought forth in 
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November 2008 the regulation in which is stated that the teaching of English in the lower grades of primary school 
may be performed by the class teachers who have completed the English language module (60 ECTS credits) and 
have passed the C1 exam as the evidence of the knowledge of the English language. Consequently, the students of 
the Faculty of Education in Jagodina were thought, through Module named Methodology of Teaching English to 
Young Learners and the academic subject Methodology of Teaching English, to teach English to young learners as 
well. Taking into consideration the modern theories of education and language learning, the English language 
module were design in order to provide the broader knowledge of pedagogy, didactics, psychology, inclusion, 
sociology, communication, and computer assisted language learning as well as the specific knowledge of the target 
language they teach. Students were teaching English to young learners (age 7 to 11) in the form of the practice 
classes in primary schools. Teaching through the reflective model and experiential learning was an idea of the 
teacher who created the Module at the Faculty in the first place. The reflective model also included the teaching 
competences and reflecting after the performed class. This provided to students to be autonomous teachers who 
possess the needed criticality towards theoretical knowledge and towards their own practice and the practice of their 
peers.   
Permanent professional development is what the module demands from a student, future class teacher. Students 
(future class teachers), (further in the text referred as the student-teacher) should advance in professional expertise 
and knowledge by using own teaching experience and reflection as the main tools for personal progress Ur (1996). 
Further, Ur (ibid.) explains that student-teacher development takes place when students or teachers consciously take 
advantage of such resources to enhance their own teaching skills. Therefore, one of the most important bases for 
professional development is the student’s or the teacher’s own reflection. 
Scrivener (1994) also supports the idea of professional development through one’s own self-evaluation. 
According to Scrivener (ibid.) learning teaching is a desire for professional improving by examining what happened 
in the class. He suggests that teachers should consider rationale for their practices asking themselves questions like: 
“What did happen in that class? What was I like as a teacher? Did I enable learning or prevent it? Why did I do the 
things I did? What were the other options – the ones that I did not take?” (Scrivener, 1994:195). Hence, cooperation 
and collaboration between micro-teachers during the micro-teaching sessions may be an opportunity for heightening 
the reflection and for developing knowledge of teaching skills through self-evaluation. 
To sum up, the competences students achieve in this way are the following: students are reflective practitioners, 
who are able to improve their own teaching skills during the everyday teaching practice; students are able to apply 
the theoretical and practical knowledge of teaching the mother tongue to young learners they already posses; 
students are able to correlate the two teaching methodologies (teaching the mother tongue and the teaching of 
English); students can plan, organize, monitor and evaluate their performed classes; and students are able to teach on 
their own and to change the teaching strategies according to the situation in the classroom.   
5. Research rationale 
The study aimed to explore the benefits of training students for the process of self-evaluation during their 
teaching the mother tongue and English as a foreign language in the form of the practice classes. Another purpose of 
this research was to find out more about students’ perceptions, problems and difficulties of teaching the language 
(mother tongue or the target language) to young learners in order to find the instrument that will help the students to 
better prepare, monitor and evaluate their own teaching through the self-evaluation.   
The chosen instrument for this research was an interview-focus group discussion. The reason for this was that 
the interview gives the researcher the chance to ask questions, clarify them and get the needed answers.  A sample of 
15 students participated in the interview. There were male and female students of the fourth/final academic year.  
The students’ answers are categorized in two categories. The first one presents the problems students usually 
have when they prepare and/or perform the class in the primary school and the second one presents their thoughts, 
judgments and evaluation of the list of questions that we give in the Appendix 1. The list of questions in Appendix 1 
came up as the product of the focus-group discussion.  
Namely, students (S1, S2, S3 etc.) expressed their concern on how to evaluate their own performance during the 
practical language classes by saying: 
44   Ivana Cirkovic Miladinovic and Snezana Markovic /  Procedia - Social and Behavioral Sciences  93 ( 2013 )  40 – 48 
S1: “When I think about the class, I find it difficult to choose the criteria on which I will evaluate my own 
class.” 
S2: “We usually have the positive or the negative feeling after the class, but we do not know what the cause 
of it is. It is difficult to face the fact that we are not good teachers, but we cannot find the cause for that.” 
S3: “Very often, we just tend to think about the class successfulness in terms of the planned activities, for 
example, whether we did what we have planned or we missed the activity. But the question is how we did 
something. We, students, find very important, to ask all the questions we have in our written plan for that 
class and we do not pay attention whether pupils understand the question, whether we need to clarify 
something etc.” 
S4: “The most important thing to us is the grade we get after we finish our practical classes. We believe 
that we should just pass the exam now and that after we start working in the school, we will learn the things 
we do not know”. 
S5: “I like the idea to find out the correlation between the ways I feel and the cause for that feeling. Very 
often, the reason for our bad performance is not out there but in us. We did not prepare the class properly, 
we did not think about the all aspects in advance. I mean, every class demands very good preparation and a 
lot of effort, but we are not in the position to prepare the classes well because we have many different 
academic subjects to study for. I think that the most difficult part is to evaluate our own performance, 
because we do not know the criteria to do that”. 
 
According to these answers, we may conclude that students mostly have problems to prepare the class as 
well as to self-evaluate their own performance during the class and after the class. Students sincerely expressed the 
need to have a to-do-list or a list of questions which will help them prepare and to perform the class more 
successfully than they did before.  
 
S6: “Yes, we need some sort of list to check our readiness for the class we will teach but I don’t know why 
we should do this. Answering the questions from the list means that I face with my own problems and 
admit that I am not as proficient as I would like to be”. 
S7: “I think that the list of questions is something that will help us all, the list would help us to know how 
to evaluate ourselves. In that way we would be ready to listen and accept the evaluation from 
others…peers, teachers etc. We tend to say that our class was not successful because pupils were not 
cooperative and that they did not like us, but the fact is that we did not prepared for the class properly. We 
rarely do the self-evaluation of our language classes but it would very useful. Many will write the things 
they don’t actually think but if it is anonymous, then fine, we’ll do it”. 
S8: “It is good to learn the ways of how to evaluate and assess what we have done in the class because that 
may help us to improve the knowledge to evaluate our teaching in our future practice”. 
S9: The questions are excellent because they tackle the most important situation in the class. I believe that 
it would be useful to have the list of questions when we start to prepare the class because in that way we 
would not forget the things we usually forget during the class because we are nervous”. 
S10: The nervousness we feel is our biggest enemy. It blocks us completely sometimes. The list of 
questions will help us prepare the whole class better and to think about all the teaching situations in 
advance. I think that would make the nervousness disappear. The questions point out to the details we do 
not think about but these details are very important”. 
S11: “I think that the list of questions, you have showed us, is very good, but I think that very few will 
complete it honestly”. 
S12: The questionnaire (the list of questions) is excellent and I regret I did not have it when I prepared my 
Serbian and English language classes. I am sure that it will help our younger peers to prepare their classes 
better than we did and that it will help them to think about the details more thoroughly”.  
S13: I think that it would be more useful to answer the list of questions in the plenary sessions because in 
that way we will give comments to each other and learn together how to do the self-evaluation and not to 
leave it behind. That will make us aware of our mistakes when we teach language in school. Also, this will 
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improve the practical classes – the grade would no longer be the most important thing and the exam, our 
performance will become more important”. 
S14: “It is important with whom students will comment on the given responses. If they do it with the 
professor they will feel like they are in the exam but if they do it with peers then it would help them 
become aware of the need of self-evaluation”. 
S15: “This questionnaire helps us think about the important aspects of the Serbian or the English language 
class. It helps us think about the language we use, the grammatical appropriateness of the questions we ask 
our pupils, lexis we use, the pronunciation of words in English and the accent of the words in Serbian etc. 
All in all, it helps us think about everything to be prepared for any situation in the classroom that may 
occur”.  
What can be deduced from these data is the fact that students who are studying at Pedagogical Faculty in 
Jagodina have very challenging, and above all, very demanding profession - they teach pupils from 7 to 11 and they 
teach seven subjects (Mother tongue-Serbian, the English language, mathematics, science, physical education, 
musical education and art) to these students. The focus group discussion helped us realize what kind of problems our 
students face with when they teach the Serbian language and the English language to young learners. The most 
important problem they have pointed out is not being able to evaluate their own performance and improve it in the 
future upon that evaluation: “I find it difficult to choose the criteria on which I will evaluate my own class; I think 
that the most difficult part is to evaluate our own performance, because we do not know the criteria to do that”.  
For this reason, we have made a list of questions that may help our students to better prepare and/or perform the 
language practical classes in the primary school. The students expressed very positive thoughts about the list (see 
Appendix 1) by saying: “I think that the list of questions is something that will help us all, the list would help us to 
know how to evaluate ourselves; the questions are excellent because they tackle the most important situation in the 
class. I believe that it would be useful to have the list of questions when we start to prepare the class because in that 
way we would not forget the things we usually forget during the class because we are nervous; The questionnaire 
(the list of questions) is excellent and I regret I did not have it when I prepared my Serbian and English language 
classes; This questionnaire helps us think about the important aspects of the Serbian or the English language class. It 
helps us think about the language we use, the grammatical appropriateness of the questions we ask our pupils, lexis 
we use, the pronunciation of words in English and the accent of the words in Serbian etc.” 
Therefore, the authors of this paper believe that they gave a useful starting point of improving the self-
evaluation at the faculties which teach and train future primary teachers by producing the list of questions for 
students’ self-evaluation when preparing, performing and evaluating their practical classes.  
6. Conclusion 
There is no doubt that micro-teaching is a well established and highly valuated teacher education technique that 
allows experimentation as a means of developing professional action (Wallace, 1991). In our case, micro-teaching 
process provided a chance for our students to learn from preparing and presenting their own materials and to learn 
from listening to other peers’ presentations.  
However, peers are often inconsistent in playing their roles because the situation is too remote from their own 
personalities and experience. So, for this reason, trainees and micro-teachers need some preparation before 
conducting the session. This may be done by a teacher trainer who would conduct a session and in that way 
introduce the point of micro-teaching and lesson focus. According to teacher trainer’s example micro-teachers 
would have clearer ‘picture’ what they are expected to do later in their sessions. Another possibility might be to 
teach the same lesson two times but to a different group. This would be useful experience because not two classes 
are ever the same and a micro-teacher would have better insight in his achievements.  
It may be concluded by saying that micro-teaching process made our students build on their teaching experience and 
bring about improvement in their mother tongue and foreign language practice by reflecting on the sessions they 
conducted. Moreover, self-evaluating their future classes will help our student enhance their teaching skills, build 
confidence, self-esteem and improve their team-working skills.  
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Appendix 1 
A Questionnaire for students (future class teachers) of the Faculty of Education in Jagodina 
 
Directions:  
This form of the questionnaire is for students of the Faculty of Education in Jagodina who teach young learners mother tongue 
(Serbian) and English as a foreign language in the form of the practice classes. You will find questions about your performance 
in the classroom. Please read each question and circle the right answer that, in your opinion, describes the situation in the class in 
the best possible way. This questionnaire is anonymous. 
 
Thank you for taking the time to complete it.  
 




d) Badly, I was not sure that I will manage to do what I planed 
2. The reason for this was: 
a) My good preparation for the class 
b) My bad preparation for the class 
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c) I don't know 
d) Other (state what)________________________ 
3. I introduced myself to students: 
a) With a smile looking at students 
b) In the usual way as most students do 
c) I don't remember 
4. During the class I gave instructions to my students about the activities: 
a) Clear, precise, in time 
b) Late, only when students wanted a clarification 
c) I don't remember 
5. During the class: 
a) I adapted my voice to the content and the teaching situation 
b) My voice was monotonous  
c) I was afraid that I would not be able to find an adequate linguistic expression 
d) I felt that I can find an adequate linguistic expression for everything 
e) I don't remember 
6. The teaching methods were: 
a) Good, adequate choice, motivating for the thinking and emotional activity of my students 
b) Not a very good choice, students were not properly motivated to participate in the activities 
c) I would use some other teaching methods for that particular situation  
7. The teaching forms were: 
a) Chosen well, students were motivated to participate in the activities 
b) Good, but some other teaching form would be a better solution 
c) I was not satisfied with my choice 
8. My activities and my students' activities were: 
a) In tune 
b) Not in tune 
c) I don't remember 
9. My questions to my students were: 
a) Understandable, I did not need to clarify them 
b) Not understandable, I had to clarify my questions 
c) In confusion, I am not sure that students did understand my questions 
d) In the same way as I had prepared them before the class 
10. The students’ answers: 
a) I heard them and I understood them 
b) I heard them but I did not understood them 
c) I did not hear them because I was concentrated on my next question 
11. During the class I have consulted my written class plan: 
a) Rarely, almost never 
b) Very often 
c) I think that without my written class plan I would not be able to perform the class 
12. During my performance in the class I was not properly concentrated: 
a) Because of my clothes 
b) technical means 
c) my students’ behaviour, the atmosphere 
13. At the end of the class the white board looked like: 
a) Well organized, I was satisfied 
b) Not well organized, I was not satisfied 
c) It could be used in a better way 
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14. The teaching means I used during the class were: 
a) Helpful, purposeful 
b) Not helpful, not purposeful 
15. When using the teaching means: 
a) I had problems because ______________________________________ 
b) I did not have problems 
16. The applications I used during the class were: 
a) Clear, visible, motivating 
b) Not clear, not visible, not motivating 
17. The class atmosphere was: 
a) Working during the whole class 
b) Working during the most parts of the class 
c) Problematic, chaotic 
18. The reason for such class atmosphere was: 
a) The good communication with students throughout the class 
b) The bad communication with students throughout the class 
c) I was not able to handle the class, I was not  
19. In terms of the class’ objectives realization: 
a) I am satisfied overall 
b) It could have been better 
c) I am not clear with the fact what I have accomplished and what have missed 
20. I would change: 
a) In my preparation for the class: 
_____________________________________________________________ 
b) During the class realization: 
_______________________________________________________________________ 
